
 

 

 

 

 
I am a Reader… 

I am a reader. I can decipher the written code in texts of varying length and complexity; I can take 

meaning from the texts that I read; when I read I read with fluency, intonation and at an appropriate 

pace. Reading enables me to make more sense of the world around me, it broadens my knowledge, 

widens my vocabulary and ignites my imagination. Reading gives me the power to develop myself as an 

individual and as a part of society.  

 

At Frome Vale Academy, we celebrate reading across all years and see it as one of the main foundations in a child’s learning. In addition to this, we see that both fluency 

and enjoyment in reading are an integral part of a child’s academic progress and success. We value reading as a key life skill, and are dedicated to enabling our pupils to 

become lifelong readers.  

At Frome Vale Academy it is our intention that our reading curriculum covers the key skills needed to become a great reader - understanding inference, retrieval of information, 
authorial intent, understanding of text layout to name a few. We put a high level of thought into the range of texts our children read, both within guided reading sessions and 
as independent readers, as our school encourages the use of a wide range of exciting and interesting vocabulary to develop our children’s understanding and communication 
skills. The curriculum aims to provide reading opportunities (fiction and non-fiction) linked to topic learning in all year groups.  

  
 

 



 

 

 

 

Hollis Scarborough—creator of the famous Reading Rope and senior scientist at Haskins Laboratories—is a leading researcher of early language 

development and its connection to later literacy. The genesis of the Reading Rope dates back to Scarborough’s lectures for parents on the complexities 

involved in learning to read. The Reading Rope consists of lower and upper strands. The word-recognition strands (phonological awareness, decoding, 

and sight recognition of familiar words) work together as the reader becomes accurate, fluent, and increasingly automatic with repetition and practice. 

Concurrently, the language-comprehension strands (background knowledge, vocabulary, language structures, verbal reasoning, and literacy knowledge) 

reinforce one another and then weave together with the word-recognition strands to produce a skilled reader.  

The strands within the reading rope have formed the basis of this reading progression document. 



 

 

 Key Concepts 

 

What is reading? 

 

Reading is the action or 

skill of deciphering words 

and symbols and making 

meaning of them.  Our 

brains convert these 

words and relate them to 

the world we may have 

experienced, learned 

about or imagined. 

 

Humans have been 

reading for only around 

5000 years, a sliver of our 

evolutionary history. The 

origins of humans learning 

to read dates back to 

when humans first began 

to write when the purpose 

of writing was to make 

records for others to 

understand.  

Reading is the process of 

looking at a series of 

written symbols and 

getting meaning from 

them. When we read, we 

use our eyes to receive 

written symbols (letters, 

punctuation marks and 

spaces) and we use our 

brain to convert them 

into words, sentences 

and paragraphs that 

Background Knowledge: A person's background knowledge, often called prior knowledge, is a 

collection of "abstracted residue" (Schallert, 2002, p. 557) that has been formed from all of life's 
experiences. We all, whether as a toddler or a centenarian, bring diverse bits of background 

knowledge—consciously or subconsciously—to every subsequent experience, and we use them to 
connect or glue new information to old. Background knowledge is an essential component in learning 

because it helps us make sense of new ideas and experiences.¹ 
Vocabulary: Vocabulary is the knowledge of words and word meanings. As Steven Stahl (2005) 

puts it, "Vocabulary knowledge is knowledge; the knowledge of a word not only implies a definition, 
but also implies how that word fits into the world." Vocabulary knowledge is not something that can 

ever be fully mastered; it is something that expands and deepens over the course of a lifetime. 
Instruction in vocabulary involves far more than looking up words in a dictionary and using the words 

in a sentence. Vocabulary is acquired incidentally through indirect exposure to words and intentionally 

through explicit instruction in specific words and word-learning strategies. According to Michael Graves 
(2000), there are four components of an effective vocabulary program: 

 

1. 1. wide or extensive independent reading to expand word knowledge 

2. 2. instruction in specific words to enhance comprehension of texts containing those words 

3. 3. instruction in independent word-learning strategies, and 

4. 4. word consciousness and word-play activities to motivate and enhance learning² 

 

Language structures: A reader needs at least an implicit understanding of how language is 

structured, that is, grammar. The child reader needs to ‘hear’ their reading voice, whether this is in 
their head (silent reading) or out loud, they need to be able to hear whether their reading has made 

sense, they need to ask themselves whether their reading sounds right. 

Verbal reasoning / comprehension: Readers need to be able to make inferences and 

construct meanings from the text: that is, they need to be able to THINK logically about what they 

read in they are to understand it, and its implications.³ Readers who struggle with phonemic 
awareness will find it challenging to understand much of what they are ‘reading’ without support. The 



 

 

communicate something 

to us. 

Reading can be silent (in 

our head) or aloud (so 

that other people can 

hear). 

Reading is 

a receptive skill - through 

it we receive information. 

But the complex process 

of reading also requires 

the skill of speaking, so 

that we can pronounce 

the words that we read. 

In this sense, reading is 

also a productive skill in 

that we are both 

receiving information and 

transmitting it (even if 

only to ourselves). 

 

reading habit of considering the context of what is being read needs to be carefully built up over time, 
as the reader’s knowledge of phonics and language structures develops, so too will their ability to 

monitor the meaning of what they are reading. 
Literacy Knowledge: it is important for child readers to understand concepts of print such as 

reading from left to right and top to bottom, how to hold a book, and that full stops complete one 
sentence (unit of meaning) before the text moves on³. Opportunities for pupils to access a wide range 

of genres is key to the development of their literacy knowledge, increasing their awareness of and 
ability to read and comprehend fiction, non-fiction, poetry, play scripts etc will give them a broad and 

balanced reading experience that develops in complexity as their ability to read develops. 

Phonological awareness: Phonemic awareness refers to the specific ability to focus on and 

manipulate individual sounds (phonemes) in spoken words. Phonemes are the smallest units 
comprising spoken language. Phonemes combine to form syllables and words. Phonological awareness 

is a broad skill that includes identifying and manipulating units of oral language – parts such as words, 
syllables, and onsets and rimes. Children who have phonological awareness are able to identify and 

make oral rhymes, can clap out the number of syllables in a word, and can recognize words with the 
same initial sounds like 'money' and 'mother.'⁴ 
Decoding: Decoding is the ability to apply your knowledge of letter-sound relationships, including 

knowledge of letter patterns, to correctly pronounce written words. Understanding these relationships 

gives children the ability to recognize familiar words quickly and to figure out words they haven't seen 
before. Phonics is one approach to reading instruction that teaches students the principles of letter-

sound relationships, how to sound out words, and exceptions to the principles.⁵ 
Sight recognition: Technically speaking, the term “sight word” refers to any word an individual can 

read as a whole word, without sounding it out. High frequency words are words that commonly occur 

in print.  Because high frequency words appear repeatedly in texts, it is important for students to 

recognize these words with automaticity.  These words then become “sight words” for the individual. 

Sight word recognition of high frequency words is important because it increases fluency and allows 

the reader to focus upon the decoding of more complex words.  As students become more fluent with 

decoding and sight word recognition, they are better able to focus on comprehending the text.⁶ 

 

 



 

 

Key Concepts for Readers 

What makes a good reader? Key Concepts and Skills Year  Context (The Wider Curriculum and Class 
Texts) 

 A good reader reads fluently, progressing from 

individual word decoding to automaticity -fast, 

accurate and effortless word identification. The ability 

to read words rapidly and accurately allows to focus 

on understanding of the text – the ultimate goal of 

reading.  

A good reader establishes a purpose for reading. 

What do I already know? What do I want to know? A 

good reader can identify the structure of the text.  A 

good reader monitors his own reading to ensure 

comprehension and applies strategies to repair any 

misunderstanding. 

 I good reader will reread, identify the unfamiliar 

phrase or word or ask a question to help them 

interpret the meaning. A good reader creates mental 

notes and summarizes while reading. They can recall 

the main character’s dilemma at the beginning of the 

story. 

A good reader makes predictions, which gets them 

actively involved in what they are reading. A good 

Background knowledge – facts and concepts 
Vocabulary – breadth, precision, links, predictions 

2a – give / explain the meaning of words in context 

1a   draw on knowledge of vocabulary to understand texts  
2g – identify / explain how meaning is enhanced 
through choice of words and phrases 

 
Language Structures – semantics, syntax 

Verbal Reasoning 
2b – retrieve and record information / identify key details 

from fiction and non-fiction 

2c – summarise main ideas from more than one paragraph 

2d – make inferences from the text / explain and justify 

inferences with evidence from the text 

2e – predict what might happen from details stated and 
implied 

1 b - identify / explain key aspects of fiction and non-fiction 
texts, such as characters, events, titles and information  
1c - identify and explain the sequence of events in texts  
1d - make inferences from the text  

1 Beegu, Welcome to Mamoko, The Snail and the Whale, 
Lila and the Secret of Rain, Traction Man is Here, The 

Tine Forest, Monkey – See, Monkey – Do 

2 Mr Wolves Pancakes, Katie in London Emily Brown and 
the Thing, Princess and the Bear King, The Sweetest 

Song, The Adventures of the Egg Box Dragon, Princess 
and the Frog Prince 

3 Into the Forest, Leon and the Place Between, The Frog 
Prince Continued, Ice Palace, King of the Sky, Gregory 

Cool  
Tudors,  Stuarts, Inventions, European Explorers, The 
Water Cycle (introduction and exploration), Forces and 
magnets, What is inside the Earth?, Rocks, Plants, The 
Human body: cells, systems and health, Insects 

4 Arthur and the Golden Rope, Edison, The Iron Man, The Wolves 
in the Walls, The Great Kapok Tree, Jemmy Button,  South 
America, Viking and Anglo-Saxons Mayan Civilisation, Materials 
(introduction and exploration), Electricity, Sound and light, 
Muscular and Skeletal system, Classification of animals 

5 Egyptology, Armstrong, Escape for Pompeii, The Land of 
Neverbelieve 

Rhythm of the Rain, The Rabbits, Atoms and Properties of 
Matter, Astronomy, Seasonal Changes, Meteorology, Circulatory 

and Respiratory System, Life Cycle, The New Kingdom, Roman 
Empire,  Rivers of the UK, Climate Change 



 

 

reader revises and evaluate as they read. They can 

determine both the important and trivial ideas and 

integrate new and existing information. 

1e - predict what might happen on the basis of what has 
been read so far  

 
Literacy Knowledge – print concepts, genres 

Word Reading 
Sight recognition – key and familiar words 
 
Decoding – grapheme –phoneme correspondence, phoneme 
alternatives. 
 
Phonological awareness and syllables 

Enjoyment and book choices 

6 The Boy in the Striped Pyjamas, Rose Blanche, Star of 
Hope, The Viewer, The Lost Happy Endings, How to Live 

Forever,  
Matter and Change, Classifying living things, Evolution 

and Inheritance, Human Body: Hormones and 
Reproduction, Plant structures and processes, World 

War II, Climate Change and Pollution 

 

  



 

 

EYFS 

Key Concepts Context/Resource Key Skills – Word Reading Key Skills  

 
 

Background knowledge – facts 
and concepts 

Vocabulary – breadth, 
precision, links, predictions 

 
Language Structures – 

semantics, syntax 
Verbal Reasoning 

 
Literacy Knowledge – print 

concepts, genres 
 

 
Collin’s Cat/Songbird ORT 

Phonics books, Jelly and Bean 
Phonics Books – Phase 2, 3 and 
Phase 4 matching PM levels 1 – 

8 
These are changed: at least 

once a week 
These will match children’s 
decoding and segmenting 

needs. 
Daily Phonics Session  

Further Phonics – at least 3 x 
week 

 
Reading and listening to class 
texts: see EY Writing LTP with 
clear rationales for each class 

text choice. 
 

Friday book club – book 
sharing for enjoyment, print 

recognition and oracy. 
Whole class reading every day 
to teach the process of reading 
– verbal comprehension, visual 
comprehension, prediction etc. 

See EYFS way document. 
 
 

 

Letters and Sounds: Systematic 
Synthetic Phonics 

Phase 2 Phonics including the key 
words for sight reading 

Phase 3 Phonics including the key 
words for sight reading 

Phase 4 Phonics including the key 
words for sight reading 

Reading LTP: 

Read individual letters by saying 
the sounds for them. (taught 
phase 2 sounds) 
 
Blend sounds into words, so that 
they can read short words made 
up of known letter–sound 
correspondences. 
 
doing so with Phase 2 sounds 
 
Read some letter groups that each 
represent one sound and say 
sounds for them. 
 
Begins to sound and blend Phase 
3 sounds in CVC words 
independently 
 
Read a few common exception 
words matched to the school’s 
phonic programme. (Phase 2 and 
Phase 3 key and tricky words) 
 

See EYFS Reading Long Term Plan document for termly 
objectives  

 

Reception children will learn: 

Re-read these books to build up their confidence in word reading, 
their fluency and their understanding and enjoyment. 

 

Can retrieve simple information from books to answer literal 
questions 

 

Comprehension ELG Children at the expected level of 
development will: - Demonstrate understanding of what has 
been read to them by retelling stories and narratives using their 
own words and recently introduced vocabulary;  

- Anticipate – where appropriate – key events in stories;  

- Use and understand recently introduced vocabulary during 
discussions about stories, non-fiction, rhymes and poems and 
during role-play. 

Word Reading: 
 

Sight recognition – key and 
familiar words 

 
Decoding – grapheme –

phoneme correspondence, 
phoneme alternatives 

 
Phonological awareness and 

syllables. 
 

Enjoyment and book choices 



 

 

Read simple phrases and 
sentences made up of words with 
known letter–sound 
correspondences and, where 
necessary, a few exception words. 
 
Can confidently blend phase 2 and 
3 sounds, recognising the key 
Phase 2, 3 words 

Can sound and blend Phase 3 
sounds in CVC words 
independently and is now 
beginning to read cvcc, ccvc, ccvcc 
word structures (Phase 4) 
 
Word Reading ELG 
 Children at the expected level of 
development will: - Say a sound for 
each letter in the alphabet and at 
least 10 digraphs; 
 - Read words consistent with their 
phonic knowledge by sound-
blending; (Phase 2, 3, 4 structures) 
 - Read aloud simple sentences and 
books that are consistent with 
their phonic knowledge, including 
some common exception words. . 
(Phase 2,3, 4 key and tricky 
words) 
 

 

 

  



 

 

Year 1 

Key Concepts Context/Resource Key Skills – Word Reading Key Skills - Comprehension Reading Spine 

 
 

Background knowledge 
– facts and concepts 

Vocabulary – breadth, 
precision, links, 

predictions 
 

Language Structures – 
semantics, syntax 
Verbal Reasoning 

 
Literacy Knowledge – 
print concepts, genres 

 

Collin’s Cat/ 
Songbird ORT 

phonics book band 
reading books 

(levels 1-5)  
 

PM, Pandora, ORT, 
Project X books for 
verbal reasoning, 
comprehension, 

literacy knowledge. 
 
 

PM book band 
reading packs (Year 
1 levels RR8 – RR18) 

 
Letters and Sounds 

 
Headstart Primary 

for Year 1  
 

KS1 Question Stems 
 
 

Reading and 
listening to class 

Sight recognition  
Read common exception 
words, noting unusual 
correspondences between 
spelling and sound and 
where these occur in the 
word 
 
-Read words of more than 
one syllable and those that 
end in: –s, –es, –ing, –ed, –er 
and –est 
-Read words with 
contractions 
 
Accurately read aloud books 
that are consistent with their 
developing phonic 
knowledge 
 
Check that the text makes 
sense as they read and 
correct inaccurate reading 
 
Fluency in age-appropriate 
texts: 60 wpm  

Decoding and 

Background knowledge  
-Cultural capital, explicit teaching 
-Building on prior knowledge linking to the previous year group 
-Draw on what they already know  
-Experiential opportunities – live it before reading it 
-Explore contexts (narrative and wider curriculum) 

Vocabulary  
-Discuss the meaning of new words by linking to prior knowledge, 
etymology, morphology, context, word roots 
-Homophones, synonyms, antonyms 
-Explicit teaching and pre-teaching of vocabulary 
-Discuss, collect and explain words and phrases in context 
(narrative and subject-related) Danger of misdirective contexts 
-Tier 2 and 3 vocab 
-Figurative language  
-Use age appropriate dictionaries and thesauruses to check the 
meanings of words 

Language Structures  
-Orally retell known stories, linked to the Y1 range 
-Recite some simple poems by heart e.g. nursery rhymes, 
Surrounded by Noise (Ian Souter) The Horseman (Walter de la 
Mare) 
-Check that the text makes sense to them as they read and correct 
inaccurate reading 

Verbal Reasoning 

Class Reads for 

pleasure: 

 

Term 1: How to 
Catch a Star by 
Oliver Jeffers, 
Man on the 
Moon: a day in 
the life of Bob by 
Simon Bartram; 
Biscuit Bear by 
Mini Grey 
 
Term 2:  
A selection of 
books by Julian 
Donaldson; 

Anna Hibiscus by 
Atinuke 

(Terms 3&4) 

Word Reading: 
 

Sight recognition – key 
and familiar words 

 
Decoding – grapheme –

phoneme 
correspondence, 

phoneme alternatives 
Phonological awareness 

and syllables 
 

https://www.amazon.co.uk/Man-Moon-Bartram-Simon/dp/1840114916/ref=sr_1_1?keywords=man+on+the+moon+by&qid=1571934024&s=books&sr=1-1
https://www.amazon.co.uk/Man-Moon-Bartram-Simon/dp/1840114916/ref=sr_1_1?keywords=man+on+the+moon+by&qid=1571934024&s=books&sr=1-1
https://www.amazon.co.uk/Man-Moon-Bartram-Simon/dp/1840114916/ref=sr_1_1?keywords=man+on+the+moon+by&qid=1571934024&s=books&sr=1-1


 

 

Enjoyment and book 
choices 

texts: Beegu, 
Welcome to 

Mamoko, The Snail 
and the Whale, Lila 
and the Secret of 

Rain, Traction Man 
is Here, The Tine 
Forest, Monkey – 
See, Monkey – Do 

 
 

Phonological awareness and 
syllables 

-Accurately blend sounds in 
unfamiliar words that 
contain the GPCs that have 
been taught so far 
 
-Apply phonic knowledge 
and skills to decode words 
 
-Correctly and quickly read 
the graphemes for all 40+ 
phonemes, including the 
alternatives taught o far 
 

-Participate in discussion about books, poems and other works that 
are read to them and those that they can read for themselves, 
taking turns and listening to what others say  
-Discuss a wide range of poems, stories and non-fiction beyond 
their independent reading level 
-Demonstrate their understanding e.g. through role play, story 
mapping, discussion, drama 
-Make simple predictions based on their own experiences e.g. I 
think mum will be cross because my mum gets cross 
-Make simple inferences based on their own experience e.g. I think 
Red Riding Hood was scared because wolves are frightening 
-Answer questions orally about a shared non-fiction text e.g. what 
do penguins eat? 

Literacy Knowledge  
-Consider the key characteristics of familiar stories e.g. good and 
evil characters, happy endings, happening in the past 
-Identify the significance of the title and events in stories e.g. why 
is this story called ‘Where The Wild Things Are?’ Why did they 
make Max king 
-Recognise the difference between poetry and narrative and 
identify some features of both 
-Identify the significance of the title and events in non-fiction 
-Understand that non-fiction texts provide information 
 

Esio Trot by 
Roald Dahl 
(Terms 5&6) 

 

 

  



 

 

Year 2 

Key Concepts Context/Resource Key Skills – Word Reading Key Skills - Comprehension Reading Spine 

 
 

Background knowledge 
– facts and concepts 

Vocabulary – breadth, 
precision, links, 

predictions 
 

Language Structures – 
semantics, syntax 
Verbal Reasoning 

 
Literacy Knowledge – 
print concepts, genres 

 

PM, Pandora, ORT, 
Project X, Phonics 
Reader book band 

reading books 
(individual reading) 

 (Year 2 levels RR18 – 
RR24) 

 
Letters and Sounds 

to revise Phase 5 
No-nonsense spelling 

for Phase 6 
 

Headstart Primary for 
Year 2  

 
KS1 Question Stems 

 
Reading and 

listening to class 
texts:   

Mr Wolves Pancakes, 
Katie in London Emily 
Brown and the Thing, 
Princess and the Bear 

King, The Sweetest 
Song, The Adventures 

of the Egg Box 
Dragon, Princess and 

the Frog Prince 
 
 
 

Decoding 

Accurately blend sounds in 
unfamiliar words, especially 
recognising alternative sounds 
e.g. too, chew, shoe, blue  

 

Use their growing phonics 
knowledge to decode and 
blend compound words 

Sight Recognition 

-Read aloud books matched to 
Y2 phonic knowledge, without 
overt sounding and blending, 
when they have been 
frequently encountered  

 

-Read accurately words of two 
or more syllables  

 

-Read words containing 
common suffixes e.g. –ment, -
less, -ful, -ness  

-Automatically read unfamiliar 
words accurately and without 
undue hesitation when reading 
aloud  

-Use appropriate intonation to 
make the meaning clear 

 

-Fluency in age-appropriate 
texts: 90 wpm 

Phonological Awareness  

Note unusual correspondences 
and identify where these occur 
in the word, in relation to the 
Y2 common exception words 

KS1 Reading Domains: 
1a - draw on knowledge of vocabulary to understand texts  
1 b - identify / explain key aspects of fiction and non-fiction texts, such as 
characters, events, titles and information  
1c - identify and explain the sequence of events in texts  
1d - make inferences from the text  
1e - predict what might happen on the basis of what has been read so far 
 

Background Knowledge 
-Cultural capital, explicit teaching 
-Building on prior knowledge linking to the previous year group 
-Draw on what they already know  
-Experiential opportunities – live it before reading it 
-Explore contexts (narrative and wider curriculum) 

Vocabulary 

-Discuss the meaning of new words by linking to prior knowledge, 
etymology, morphology, context, word roots 
-Homophones, synonyms, antonyms 
-Explicit teaching and pre-teaching of vocabulary 
-Discuss, collect and explain words and phrases in context (narrative and 
subject-related) Danger of misdirective contexts 
-Tier 2 and 3 vocab 
-Figurative language  
-Use age appropriate dictionaries and thesauruses to check the meanings 
of words 

Literacy Knowledge 

-Explain, discuss and link understanding of books, poems and other material 

-Recognise simple, recurring literary language across poetry and narratives 
e.g. in a land far away; long ago; once there lived; it wasn’t long before; they 
searched far and wide  

-Identify the sequence of events in fiction and how these are related e.g. 
understanding beginning/middle/end  

-Identify the sequence of events in non-fiction and how these are related 
e.g. introductions /conclusions  

 

Class Reads for 

pleasure: 

The Princess and 
The White Bear 
King 

 
Fantastic Mr Fox 
by Roald Dahl 
 

The Hodgeheg by 
Dick King-Smith 

 
Word Reading: 

 
Sight recognition – key 

and familiar words 
 

Decoding – grapheme –
phoneme 

correspondence, 
phoneme alternatives 

Phonological awareness 
and syllables 

 

Enjoyment and book 
choices. 

 
 
 



 

 

-Recognise and understand the structure of the non-fiction texts used  

-Use titles, headings, pictures and blurbs to locate relevant information  

-Identify how presentation contributes to meaning 

Language Structures 

-Recite poems by heart, using intonation to make the meaning clear e.g. The 
Sound Collector (Roger McGough) Walking With My Iguana (Brian Moses) 
Daddy Fell into the Pond (Noyes)  

-Check that the text makes sense to them as they read and correct 
inaccurate reading 

-Re-tell stories using relevant story/grammatical structures  

Verbal Reasoning 

-Discuss their understanding of stories, poems and non-fiction at a level 
beyond which they can read independently  

-Predict what may happen on the basis of what has been read so far e.g. I 
think mum will get cross because she told Tom not to lie again 

-Make predictions based on their wider reading 

-Make inferences based on a  single point of reference about characters’ 
feelings, thoughts and actions e.g. I think something bad will happen to 
Hansel and Gretel because they’ve been left on their own  

-List key information orally or through text marking (highlighting/ 
underlining) in response to teachers’ questions  

-Express a single point of view about a text  

-Participate in discussion about books, poems and other works that are read 
to them and those that they can read for themselves, taking turns and 
listening to what others say  

  

 

 

  



 

 

Year 3 

Key Concepts Context/Resource Key Skills – Word 
Reading 

Key Skills - Comprehension Reading Spine 

 
 

Background knowledge 
– facts and concepts 

Vocabulary – breadth, 
precision, links, 

predictions 
 

Language Structures – 
semantics, syntax 
Verbal Reasoning 

 
Literacy Knowledge – 
print concepts, genres 

 

PM, Pandora, ORT, Project X 
book band reading books 
(Year 3 levels RR24 – RR26) 

 
Headstart Primary for Year 3  

 
Pixl Therapies Year 3 
 
Cracking Comprehension 
Year 3 

 
KS2 Question Stems 

  
Reading and listening to 

class texts/answering 
comprehension questions:   

 
Into the Forest, Leon and the Place 

Between, The Frog Prince 
Continued, Ice Palace, King of the 

Sky, Gregory Cool  

 
Non-fiction text (history, 
geography, science) – 
Tudors, Stuarts, Inventions, 
European Explorers, The 
Water Cycle (introduction 

 
Decoding  

Accurately blend sounds in 
unfamiliar words (e.g. 
context-specific 
vocabulary, proper nouns) 

Sight Recognition 

Apply their knowledge of 
root words, prefixes and 
suffixes to read aloud 

 

Read with appropriate 
inflection, tone, volume 
and action demonstrating 
an awareness of common 
phrasing, patterns and Y3 
punctuation 

 

Fluency in age-appropriate 
texts: 270 words in three 
minutes with sustained 
reading stamina 

Phonological Awareness 

Note unusual 
correspondences and 
identify where these occur 
in the word, in relation to 
the Y3/4 common 
exception words 

KS2 Reading Domains: 

These skills remain relevant throughout KS2; they will be progressive and 

cumulative through the use of age appropriate text and vocabulary, which 

will increase in complexity. 

2a – give / explain the meaning of words in context 

2b – retrieve and record information / identify key details from fiction and 

non-fiction 

2c – summarise main ideas from more than one paragraph 

2d – make inferences from the text / explain and justify inferences with 

evidence from the text 

2e – predict what might happen from details stated and implied 

2f – identify / explain how information/narrative content is related and 

contributes to meaning as a whole 

2g – identify / explain how meaning is enhanced through choice of words and 

phrases 

2h - make comparisons within the text 

Background Knowledge 

-Cultural capital, explicit teaching 
-Building on prior knowledge linking to the previous year group 
-Draw on what they already know  
-Experiential opportunities – live it before reading it 
-Explore contexts (narrative and wider curriculum) 

Vocabulary 

-Discuss the meaning of new words by linking to prior knowledge, etymology, 
morphology, context, word roots 
-Homophones, synonyms, antonyms 
-Explicit teaching and pre-teaching of vocabulary 
-Discuss, collect and explain words and phrases in context (narrative and 
subject-related) Danger of misdirective contexts 

Class Reads for 

pleasure: 

 

 

The Boy at the 

Back of the Class 

by Onjali Q.Rauf 

 

Varjak Paw by SF 

Said 

 

Clockwork by 

Philip Pullman 
 Word Reading: 

 
Sight recognition – key 

and familiar words 
 

Decoding – grapheme –
phoneme 

correspondence, 
phoneme alternatives 

Phonological awareness 
and syllables 

 



 

 

Enjoyment and book 
choices 

and exploration), Forces and 
magnets, What is inside the 
Earth?, Rocks, Plants, The 
Human body: cells, systems 
and health, Insects 

 
 

-Tier 2 and 3 vocab 
-Figurative language  
-Use age appropriate dictionaries and thesauruses to check the meanings of 
words 

Literacy Knowledge 

-Read books that are structured in different ways and for a range of different 
purposes e.g. cartoons (to share plot concisely) chapter books (to provide 
more detail) diaries (for viewpoint). 

-Identify the language features of fiction and poetry… 

-Identify the language conventions of non-fiction in relation to the text type  

-Use skimming to locate main ideas in the text and scanning to locate pieces of 
information, with a focus on specific words 

-Identify the structural conventions of non-fiction in relation to the text type  

-Use contents and sub-headings to locate relevant information. 

-Identify how the structure and presentation of texts contributes to the 
meaning e.g. shape poems, rhyme in rap, direction/size of print in ‘Emily 
Brown and the Thing’. 

Language Structures 

-Orally retell whole stories/sections of stories linked to the Y3 range. 

-Recite poems by heart, using intonation, tone and volume to gain the interest 
of the listener e.g. Waves (Jackie Kay) The King’s Breakfast (AA Milne) Up on 
the Downs and The Boneyard Rap (Wes Magee) 

-Read aloud and perform play scripts, gaining the audience’s interest in the 
characters and plot e.g. using stage directions, volume and action 

Verbal Reasoning 

-Discuss their understanding of both texts they have read independently and 
those read to them  

-Predict what may happen based on both what has been stated (obvious) and 
implied (less obvious) e.g. I think mum will get cross because Tom knew he 
shouldn’t have lied 

-Draw inferences about characters’ feelings, thoughts and actions based on 
one or more points of reference e.g. I think the boy really misses his dad 
because he cries when he sees his friends with their dads. 

-Justify inferences with a single piece of evidence from the text to support one 
specific point.  

-Ask relevant questions to clarify and improve their understanding of a text 
e.g. why didn’t the villagers trust the Iron Man? 



 

 

-Identify the over-arching theme of a text e.g. honesty, loneliness, good 
overcoming evil. 

-Express their views and listen to the views of others. 

-Identify words and phrases that capture the reader’s interest and contribute 
to the meaning of the text e.g. it says gobbled, which tells you he was eating it 
greedily and quickly. The author’s used powerful verbs like flushed, drifting, 
sneaked, pluck. 

-Summarise the main idea/s within a paragraph or section e.g. this paragraph 
is about how Harry is feeling. This paragraph is about how penguins feed. 

 

Year 4 

Key Concepts Context/Resource Key Skills – Word 
Reading 

Key Skills - Comprehension Reading 
Spine 

Background 
knowledge – facts 

and concepts 
Vocabulary – 

breadth, precision, 
links, predictions 

 
Language Structures 
– semantics, syntax 
Verbal Reasoning 

 
Literacy Knowledge 

– print concepts, 
genres 

 

PM, Pandora, ORT, Project X book 
band reading books (Year 4 levels 
RR27 – RR28) 

 
Headstart Primary for Year 4  

 
Pixl Therapies Year 4 
 
Cracking Comprehension Year 4 

 
KS2 Question Stems 

  
Reading and listening to class 
texts/answering comprehension 
questions:  Arthur and the Golden 

 
Decoding 

Accurately blend sounds in 
unfamiliar words  

Sight Recognition 

Apply their knowledge of 
root words, prefixes and 
suffixes to read aloud 

 

Read with appropriate 
inflection, tone, volume 
and action demonstrating 
an awareness of common 
phrasing, patterns and Y4 
punctuation 

KS2 Reading Domains: 

These skills remain relevant throughout KS2; they will be progressive and 

cumulative through the use of age appropriate text and vocabulary, which will 

increase in complexity. 

2a – give / explain the meaning of words in context 

2b – retrieve and record information / identify key details from fiction and non-

fiction 

2c – summarise main ideas from more than one paragraph 

2d – make inferences from the text / explain and justify inferences with evidence 

from the text 

2e – predict what might happen from details stated and implied 

2f – identify / explain how information/narrative content is related and contributes 

to meaning as a whole 

2g – identify / explain how meaning is enhanced through choice of words and 

phrases 

Class Reads 

for pleasure: 
 

Why the 

Whales 

Came by 

Michael 

Morpurgo 

 

 

How to 

Train Your 

Dragon by 



 

 

Word Reading: 
 

Sight recognition – 
key and familiar 

words 
 

Decoding – 
grapheme –

phoneme 
correspondence, 

phoneme 
alternatives 

Phonological 
awareness and 

syllables 
 

Rope, Edison, The Iron Man, The 
Wolves in the Walls, The Great 
Kapok Tree, Jemmy Button,   

 
Non-fiction text (history, 
geography, science) – South 
America, Viking and Anglo-Saxons 
Mayan Civilisation, Materials 
(introduction and exploration), 
Electricity, Sound and light, 
Muscular and Skeletal system, 
Classification of animals 

 

 

Fluency in age-appropriate 
texts: 360 words in four 
minutes with sustained 
reading stamina  

Phonological Awareness 

Note unusual 
correspondences and 
identify where these occur 
in the word, in relation to 
the Y3/4 common 
exception words  

2h - make comparisons within the text 

 
Background Knowledge 

-Cultural capital, explicit teaching 
-Building on prior knowledge linking to the previous year group 
-Draw on what they already know  
-Experiential opportunities – live it before reading it 
-Explore contexts (narrative and wider curriculum) 

Vocabulary 

-Discuss the meaning of new words by linking to prior knowledge, etymology, 
morphology, context, word roots 
-Homophones, synonyms, antonyms 
-Explicit teaching and pre-teaching of vocabulary 
-Discuss, collect and explain words and phrases in context (narrative and subject-
related) Danger of misdirective contexts 
-Tier 2 and 3 vocab 
-Figurative language  
-Use age appropriate dictionaries and thesauruses to check the meanings of words 

Literacy Knowledge 

-Read books that are structured in specific ways and for a range of purposes e.g. 
comparing online and paper texts (appeal to the reader) comparing information 
books (Horrible Histories and Eyewitness books). 

-Identify the language features of fiction and poetry 

-Identify the language conventions of non-fiction in relation to the text type (see 
range). 

-Use skimming to locate main ideas in the text and scanning to locate specific 
information, such as relevant words and phrases 

-Identify the structural conventions of non-fiction in relation to the text type  

-Use contents, indexes, glossaries and sub-headings to locate specific information 

-Identify how the structure and presentation of texts contributes to the meaning e.g. 
the use of chapters; different fonts; artwork 

Language Structures 

Orally retell whole stories/sections of stories linked to the Y4 range 

 

Recite poems by heart, using intonation, tone and volume to maintain the interest of 
the listener e.g. From A Railway Carriage (RL Stevenson) How to Persuade Your 
Parents to Give You More Pocket Money (Andrea Shavick). 

 

Cressida 

Cowell 

 

The Witches 

by Roald 

Dahl 
 

Enjoyment and book 
choices 



 

 

Read aloud and perform play scripts, maintaining the audience’s interest in the 
characters and plot e.g. using stage directions, appropriate intonation, pace and 
action for the type of play 

Verbal Reasoning 

-Discuss their understanding of both texts they have read independently and those 
read to them (see range). 

-Predict what may happen based on what has been implied e.g. I think mum will get 
cross because she’s worried Tom may get into trouble 

-Draw inferences about characters’ feelings, thoughts and actions and motives based 
on different reference points e.g. I think Leon volunteers because he wants to prove 
that magic is real and he wants to see where the magic takes you 

-Justify inferences with several pieces of evidence from the text to support one 
specific point  

-Ask specific questions to improve their thoughts about a text; explanations and 
understanding of language e.g. did Tom do that because he wanted to win the 
match? How did he escape from the cave? What does that word mean? 

-Identify the author’s message about the theme e.g. being honest is the best way to 
be; it’s ok to lie when you need to 

-Explain their views, listen to others’ views and respond 

-Explain how words and phrases capture the reader’s interest and imagination and 
how they contribute to the meaning of the text e.g. the author’s used powerful 
verbs like: twisting and turning, tumbled, pounding, spun, which give you an idea 
about how fast and exciting the acrobats are. 

-Summarise ideas from across several paragraphs or sections e.g. how a character’s 
fear is portrayed across several paragraphs, identifying the subject of each 
paragraph in a non-chronological report 

 

  



 

 

Year 5 

Key Concepts Context/Resource Key Skills – Word 
Reading 

Key Skills - Comprehension Reading Spine 

 
Background knowledge 

– facts and concepts 
Vocabulary – breadth, 

precision, links, 
predictions 

 
Language Structures – 

semantics, syntax 
Verbal Reasoning 

 
Literacy Knowledge – 
print concepts, genres 

 

PM, Pandora, ORT, 
Project X book band 
reading books and Free 
Reader books (Year 5 
levels RR29 – RR30) 

 
-Headstart Primary for 
Year 5  
-Pixl Therapies Year 5 
-Cracking 
Comprehension Year 5 

-KS2 Question Stems 
  

-Reading and listening 
to class texts/answering 

comprehension 

questions:  Egyptology, 
Armstrong, Escape for 
Pompeii, The Land of 

Neverbelieve 
Rhythm of the Rain, 

The Rabbits  

 
-Non-fiction text 
(history, geography, 
science) – Atoms and 
Properties of Matter, 
Astronomy, Seasonal 
Changes, Meteorology, 
Circulatory and 
Respiratory System, Life 
Cycle, The New 
Kingdom, Roman 
Empire, Rivers of the 
UK, Climate Change 
 

Decoding 
 

-Continue to apply 
skills learned in KS1 
and LKS2 

 
-Apply their 
growing knowledge 
of root words, 
prefixes and 
suffixes 
(morphology and 
etymology), as 
listed in English 
appendix 1, both to 
read aloud and to 
understand the 
meaning of new 
words that they 
encounter 
 

Sight Recognition 
Apply their 
knowledge of root 
words, prefixes and 
suffixes to read 
aloud in relation to 
Y5 curriculum 
content 
 
Use appropriate 
inflection, volume 
and tone 
demonstrating 
understanding and 

KS2 Reading Domains: 

These skills remain relevant throughout KS2; they will be progressive and 

cumulative through the use of age appropriate text and vocabulary, which will 

increase in complexity. 

2a – give / explain the meaning of words in context 

2b – retrieve and record information / identify key details from fiction and non-fiction 

2c – summarise main ideas from more than one paragraph 

2d – make inferences from the text / explain and justify inferences with evidence from the 

text 

2e – predict what might happen from details stated and implied 

2f – identify / explain how information/narrative content is related and contributes to 

meaning as a whole 

2g – identify / explain how meaning is enhanced through choice of words and phrases 

2h - make comparisons within the text 

Background Knowledge 

-Cultural capital, explicit teaching 
-Building on prior knowledge linking to the previous year group 
-Draw on what they already know  
-Experiential opportunities – live it before reading it 
-Explore contexts (narrative and wider curriculum) 

Vocabulary 

-Discuss the meaning of new words by linking to prior knowledge, etymology, morphology, 
context, word roots 
-Homophones, synonyms, antonyms 
-Explicit teaching and pre-teaching of vocabulary 
-Discuss, collect and explain words and phrases in context (narrative and subject-related) 
Danger of misdirective contexts 
-Tier 2 and 3 vocab 
-Figurative language  
-Use age appropriate dictionaries and thesauruses to check the meanings of words 

Literacy Knowledge 

-Read books that are structured in specific ways and for a range of purposes e.g. comparing 
different approaches to recipes (formal/informal) autobiographies and biographies 
(viewpoint) 

Class Reads for 

pleasure: 
 

 

 

The Butterfly 

Lion by Michael 

Morpurgo 

 

The Miraculous 
Journey of 
Edward Tulane 
by Kate / Journey 
by the River Sea 

Skellig by David 
Almond 

 

 

Word Reading: 
 

Sight recognition – key 
and familiar words 

 
Decoding – grapheme –

phoneme 
correspondence, 

phoneme alternatives 
Phonological awareness 

and syllables 
 

Enjoyment and book 
choices 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf


 

 

 awareness of the 
audience  
 
 
Fluency in age-
appropriate texts: 
450 words in five 
minutes with 
sustained reading 
stamina and 
expression, 
including Y5 
punctuation 

-Discrete teaching of  skimming and scanning to locate information efficiently across a range 
of sources  

-Identify the structural conventions of non-fiction in relation to the text type  

-Identify how the structure and presentation of texts contributes to the meaning e.g. graphic 
novels; stories told from two viewpoints; the order and presentation of points in an 
argument 

Language Structures 

Recite poems by heart, using intonation, tone and volume to monitor the interest of the 
listener and adapt their recital e.g. Night Mail (Auden) The Highwayman (Noyes). 

 

Read aloud and perform play scripts, monitoring the audience’s interest and changing the 
performance accordingly e.g. consistent use of intonation, pace and action for the characters 
and type of play 

Verbal Reasoning 

-Discuss their understanding of both texts they have read independently and those read to 
them (see range) 

-Predict what may happen based on their understanding of the context and the themes 
within the text (e.g. I think Rose will die because the soldiers are nervous and likely to shoot 
at anything) 

-Draw inferences from across the chapter or text about themes and characters’ and authors’ 
viewpoints e.g. Tom is scared to move because he doesn’t pack; he leaves his favourite toy 
behind on purpose and he’s always nervous 

-Justify inferences and views with a variety of references from across the text  

-Ask relevant questions to improve their wider understanding of a text, topic or theme e.g. 
Why does Michael become friends with Kensuke? (Kensuke’s Kingdom) What was it like to be 
a child in Victorian times? Why has the author used lots of short sentences? 

-Identify an author’s treatment of the same theme across one or several of their 
books/poems e.g. Michael Morpurgo’s treatment of WWII 

-Explain and develop their own views and build effectively on those of others 

 

-Evaluate how authors use language to impact the reader e.g. use of repetition for effect; the 
author’s used the metaphor ‘his face was a grey cloud,’ which helps you to imagine his 
sadness 

-Summarise ideas, events and information from the text as a whole e.g. the author’s 
viewpoint about a particular issue 

-Distinguish between fact and opinion 

  



 

 

 

  



 

 

Year 6 

Key Concepts Context/Resource Key Skills – 
Word Reading 

Key Skills - Comprehension Reading Spine 

 
Background knowledge 

– facts and concepts 
Vocabulary – breadth, 

precision, links, 
predictions 

 
Language Structures – 

semantics, syntax 
Verbal Reasoning 

 
Literacy Knowledge – 
print concepts, genres 

 

PM, Pandora, ORT, Project 
X book band reading 
books and Free Reader 
books (Year 6 levels 
RR30+ and Free Reader 
books) 

 
Headstart Primary for 
Year 6  

 
Pixl Therapies Year 6 
 
Cracking Comprehension 
Year 6 

 
KS2 Question Stems 

  
Reading and listening to 

class texts/answering 
comprehension 

questions:  The Boy in the 
Striped Pyjamas, Rose 

Blanche, Star of Hope, The 
Viewer, The Lost Happy 

Endings, How to Live 
Forever, Secret Friends 

 
Non-fiction text (history, 
geography, science) – 

 

Decoding 
 

-Continue to apply 
skills learned in 
KS1 and LKS2 

 
-Apply their 
growing 
knowledge of root 
words, prefixes 
and suffixes 
(morphology and 
etymology), as 
listed in English 
appendix 1, both 
to read aloud and 
to understand the 
meaning of new 
words that they 
encounter 
 
Sight Recognition 
Apply their 
knowledge of root 
words, prefixes 
and suffixes to 
read aloud in 

KS2 Reading Domains: 

These skills remain relevant throughout KS2; they will be progressive and cumulative through 

the use of age appropriate text and vocabulary, which will increase in complexity. 

2a – give / explain the meaning of words in context 

2b – retrieve and record information / identify key details from fiction and non-fiction 

2c – summarise main ideas from more than one paragraph 

2d – make inferences from the text / explain and justify inferences with evidence from the text 

2e – predict what might happen from details stated and implied 

2f – identify / explain how information/narrative content is related and contributes to meaning 

as a whole 

2g – identify / explain how meaning is enhanced through choice of words and phrases 

2h - make comparisons within the text 

Background Knowledge 

-Cultural capital, explicit teaching 
-Building on prior knowledge linking to the previous year group 
-Draw on what they already know  
-Experiential opportunities – live it before reading it 
-Explore contexts (narrative and wider curriculum) 

Vocabulary 

-Discuss the meaning of new words by linking to prior knowledge, etymology, morphology, 
context, word roots 
-Homophones, synonyms, antonyms 
-Explicit teaching and pre-teaching of vocabulary 
-Discuss, collect and explain words and phrases in context (narrative and subject-related) 
-Danger of misdirective contexts 
-Tier 2 and 3 vocab 
-Figurative language  
-Use age appropriate dictionaries and thesauruses to check the meanings of words 

Class Reads 

for pleasure: 

 

Floodlands 

Marcus 

Sedgwick  

 

Holes by  

Louis Sachar 

 

The Hobbit by 

JRR Tolkein 

Word Reading: 
 

Sight recognition – key 
and familiar words 

 
Decoding – grapheme –

phoneme 
correspondence, 

phoneme alternatives 
Phonological awareness 

and syllables 
 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf


 

 

Enjoyment and book 
choices 

Matter and Change, 
Classifying living things, 
Evolution and Inheritance, 
Human Body: Hormones 
and Reproduction, Plant 
structures and processes, 
World War II, Climate 
Change and Pollution 

relation to Y6 
curriculum 
content 
 
Use appropriate 
inflection, volume 
and tone 
demonstrating 
understanding 
and awareness of 
the audience 
 
Fluency: sustained 
reading with 
extended texts 
across the 
curriculum at 90 
wpm  

 

  

Literacy Knowledge 

-Read books that are structured in specific ways and for a range of purposes e.g. time slip stories, 
texts that provide information about a theme/topic from the past, present and future 

-Discrete teaching of  skimming and scanning to locate information efficiently across a range of 
sources  

-Identify the structural conventions of non-fiction in relation to the text type  

-Identify how the structure and presentation of texts contributes to the meaning e.g. moving 
backwards and forwards throughout the story (‘Holes’) using a range of narrators (Trash) 
pathway stories 

Language Structures 

-Recite poems by heart, using intonation, tone and volume to emphasise key elements of the 
poem and provoke a response in the listener e.g. The Tyger (Blake) Stop All The Clocks (Auden) 
recital of well-known speeches (Winston Churchill, Martin Luther King, Nelson Mandela) 

-Read aloud and perform play scripts, refining their performance to illustrate subtleties e.g. to 
show changes in character, effects of the plot using asides, expressions, gestures, monologues 

Verbal Reasoning 

-Discuss their understanding of both texts they have read independently and those read to them  

-Predict what may happen based on their wider understanding of context and themes (e.g. I 
think Rose will die because the Germans killed people who tried to help anyone in concentration 
camps).  

-Justify their inferences and views with a variety of references from across texts and by 
comparing sources and considering the reliability of information e.g. selecting points that 
support and discrediting points that contradict their argument 

 

-Draw inferences across texts about characters’ viewpoints, authors’ viewpoints and themes e.g. 
soldiers were disillusioned with the war because the reality was different from what they’d been 
told 

-Ask specific questions to develop understanding of a text, topic or theme, including their wider 
understanding of cultural and social issues e.g. Why did Dickens write so often about the rich and 
the poor? Why was Adeline treated so badly? (Chinese Cinderella) 

-Identify how the same theme is represented across texts e.g. loss in WWI poetry/narratives and 
how multiple themes are presented in longer narratives e.g. ‘Trash’ is about courage, poverty, 
perseverance 

-Explain and extend their own views and challenge those of others 

-Summarise ideas, events and information throughout a text and across texts (about a common 
topic) 

-Distinguish between fact, opinion and bias 

 



 

 

Please find the key skill objectives for each year group here: 

 

Key Concept Key Knowledge, Vocabulary and Skills – Year 1 

Background 

Knowledge 

• Cultural capital, explicit teaching 

• Building on prior knowledge linking to the previous year group 

•  Draw on what they already know  

• Experiential opportunities – live it before reading it 

• Explore contexts (narrative and wider curriculum) 

 

Vocabulary •  Discuss the meaning of new words by linking to prior knowledge, etymology, morphology, context, word roots 

• Homophones, synonyms, antonyms 

• Explicit teaching and pre-teaching of vocabulary 

• Discuss, collect and explain words and phrases in context (narrative and subject-related) Danger of misdirective contexts 

• Tier 2 and 3 vocab 

• Figurative language  

• Use age appropriate dictionaries and thesauruses to check the meanings of words 

Language 

Structures 

• Orally retell known stories, linked to the Y1 range 

• Recite some simple poems by heart e.g. nursery rhymes, Surrounded by Noise (Ian Souter) The Horseman (Walter de la Mare) 

• Check that the text makes sense to them as they read and correct inaccurate reading 

Verbal 

Reasoning 

• Participate in discussion about books, poems and other works that are read to them and those that they can read for themselves, taking turns and listening to what others say Discuss a wide range of poems, 

stories and non-fiction beyond their independent reading level 

• Demonstrate their understanding e.g. through role play, story mapping, discussion, drama 

• Make simple predictions based on their own experiences e.g. I think mum will be cross because my mum gets cross 

• Make simple inferences based on their own experience e.g. I think Red Riding Hood was scared because wolves are frightening 

Literacy 

Knowledge 

• Consider the key characteristics of familiar stories e.g. good and evil characters, happy endings, happening in the past 

• Identify the significance of the title and events in stories e.g. why is this story called ‘Where The Wild Things Are?’ Why did they make Max king 

• Recognise the difference between poetry and narrative and identify some features of both 

• Identify the significance of the title and events in non-fiction 

• Understand that non-fiction texts provide information 

 

Phonological 

Awarenesss 

•  

Decoding • Accurately blend sounds in unfamiliar words that contain the GPCs that have been taught so far 

• Apply phonic knowledge and skills to decode words 

• Correctly and quickly read the graphemes for all 40+ phonemes, including the alternatives taught so far 

Sight 

Recognition 

• Read common exception words, noting unusual correspondences between spelling and sound and where these occur in the word 

• Read words of more than one syllable and those that end in: –s, –es, –ing, –ed, –er and –est 

• Read words with contractions 

• Accurately read aloud books that are consistent with their developing phonic knowledge 



 

 

• Check that the text makes sense as they read and correct inaccurate reading 

• Fluency in age-appropriate texts: 60 wpm  



 

 

 

Key Concept 

Key Knowledge, Vocabulary and Skills – Year 2 

 

Background 

Knowledge 

• Cultural capital, explicit teaching 

• Building on prior knowledge linking to the previous year group 

•  Draw on what they already know  

• Experiential opportunities – live it before reading it 

• Explore contexts (narrative and wider curriculum) 

 

Vocabulary •  Discuss the meaning of new words by linking to prior knowledge, etymology, morphology, context, word roots 

• Homophones, synonyms, antonyms 

• Explicit teaching and pre-teaching of vocabulary 

• Discuss, collect and explain words and phrases in context (narrative and subject-related) Danger of misdirective contexts 

• Tier 2 and 3 vocab 

• Figurative language  

• Use age appropriate dictionaries and thesauruses to check the meanings of words 

Language 

Structures 

• Recite poems by heart, using intonation to make the meaning clear e.g. The Sound Collector (Roger McGough) Walking With My Iguana (Brian Moses) Daddy Fell into the Pond (Noyes)  

• Check that the text makes sense to them as they read and correct inaccurate reading 

• Re-tell stories using relevant story/grammatical structures  

Verbal 

Reasoning 

• Discuss their understanding of stories, poems and non-fiction at a level beyond which they can read independently  

• Predict what may happen on the basis of what has been read so far e.g. I think mum will get cross because she told Tom not to lie again 

• Make predictions based on their wider reading 

• Make inferences based on a  single point of reference about characters’ feelings, thoughts and actions e.g. I think something bad will happen to Hansel and Gretal because they’ve been left on their own  

• List key information orally or through text marking (highlighting/ underlining) in response to teachers’ questions  

• Express a single point of view about a text  

• Participate in discussion about books, poems and other works that are read to them and those that they can read for themselves, taking turns and listening to what others say  

Literacy 

Knowledge 

• Explain, discuss and link understanding of books, poems and other material 

• Recognise simple, recurring literary language across poetry and narratives e.g. in a land far away; long ago; once there lived; it wasn’t long before; they searched far and wide  

• Identify the sequence of events in fiction and how these are related e.g. understanding beginning/middle/end  

• Identify the sequence of events in non-fiction and how these are related e.g. introductions /conclusions  

• Recognise and understand the structure of the non-fiction texts used  

• Use titles, headings, pictures and blurbs to locate relevant information  

• Identify how presentation contributes to meaning 

Phonological 

Awareness 

• Note unusual correspondences and identify where these occur in the word, in relation to the Y2 common exception words  

Decoding • Accurately blend sounds in unfamiliar words, especially recognising alternative sounds e.g. too, chew, shoe, blue  

• Use their growing phonics knowledge to decode and blend compound words 

Sight 

Recognition 

• Read aloud books matched to Y2 phonic knowledge, without overt sounding and blending, when they have been frequently encountered  

• Read accurately words of two or more syllables  

• Read words containing common suffixes e.g. –ment, -less, -ful, -ness  

• Automatically read unfamiliar words accurately and without undue hesitation when reading aloud  

• Use appropriate intonation to make the meaning clear 

• Fluency in age-appropriate texts: 90 wpm 



 

 

 

 

Key 

Concept 

 

Key Knowledge, Vocabulary and Skills – Year 3 

 

Background 

Knowledge 

• Cultural capital, explicit teaching 

• Building on prior knowledge linking to the previous year group 

•  Draw on what they already know  

• Experiential opportunities – live it before reading it 

• Explore contexts (narrative and wider curriculum) 

 

Vocabulary •  Discuss the meaning of new words by linking to prior knowledge, etymology, morphology, context, word roots 

• Homophones, synonyms, antonyms 

• Explicit teaching and pre-teaching of vocabulary 

• Discuss, collect and explain words and phrases in context (narrative and subject-related) Danger of misdirective contexts 

• Tier 2 and 3 vocab 

• Figurative language  

• Use age appropriate dictionaries and thesauruses to check the meanings of words 

Language 

Structures 

• Orally retell whole stories/sections of stories linked to the Y3 range. 

• Recite poems by heart, using intonation, tone and volume to gain the interest of the listener e.g. Waves (Jackie Kay) The King’s Breakfast (AA Milne) Up on the Downs and The Boneyard Rap (Wes Magee) 

• Read aloud and perform play scripts, gaining the audience’s interest in the characters and plot e.g. using stage directions, volume and action 

Verbal 

Reasoning 

• Discuss their understanding of both texts they have read independently and those read to them  

• Predict what may happen based on both what has been stated (obvious) and implied (less obvious) e.g. I think mum will get cross because Tom knew he shouldn’t have lied 

• Draw inferences about characters’ feelings, thoughts and actions based on one or more points of reference e.g. I think the boy really misses his dad because he cries when he sees his friends with their dads. 

• Justify inferences with a single piece of evidence from the text to support one specific point.  

• Ask relevant questions to clarify and improve their understanding of a text e.g. why didn’t the villagers trust the Iron Man? 

• Identify the over-arching theme of a text e.g. honesty, loneliness, good overcoming evil. 

• Express their views and listen to the views of others. 

• Identify words and phrases that capture the reader’s interest and contribute to the meaning of the text e.g. it says gobbled, which tells you he was eating it greedily and quickly. The author’s used powerful 

verbs like flushed, drifting, sneaked, pluck. 

• Summarise the main idea/s within a paragraph or section e.g. this paragraph is about how Harry is feeling. This paragraph is about how penguins feed. 

Literacy 

Knowledge 

• Read books that are structured in different ways and for a range of different purposes e.g. cartoons (to share plot concisely) chapter books (to provide more detail) diaries (for viewpoint). 

• Identify the language features of fiction and poetry… 

• Identify the language conventions of non-fiction in relation to the text type  

• Use skimming to locate main ideas in the text and scanning to locate pieces of information, with a focus on specific words 

• Identify the structural conventions of non-fiction in relation to the text type  

• Use contents and sub-headings to locate relevant information. 

• Identify how the structure and presentation of texts contributes to the meaning e.g. shape poems, rhyme in rap, direction/size of print in ‘Emily Brown and the Thing’. 

Phonological 

Awareness 

• Note unusual correspondences and identify where these occur in the word, in relation to the Y3/4 common exception words 

Decoding • Accurately blend sounds in unfamiliar words (e.g. context-specific vocabulary, proper nouns) 



 

 

 

Key Concept Key Knowledge, Vocabulary and Skills – Year 4 

Background 

Knowledge 

• Cultural capital, explicit teaching 

• Building on prior knowledge linking to the previous year group 

•  Draw on what they already know  

• Experiential opportunities – live it before reading it 

• Explore contexts (narrative and wider curriculum) 

Vocabulary •  Discuss the meaning of new words by linking to prior knowledge, etymology, morphology, context, word roots 

• Homophones, synonyms, antonyms 

• Explicit teaching and pre-teaching of vocabulary 

• Discuss, collect and explain words and phrases in context (narrative and subject-related) Danger of misdirective contexts 

• Tier 2 and 3 vocab 

• Figurative language  

• Use age appropriate dictionaries and thesauruses to check the meanings of words 

Language 

Structures 

• Orally retell whole stories/sections of stories linked to the Y4 range 

• Recite poems by heart, using intonation, tone and volume to maintain the interest of the listener e.g. From A Railway Carriage (RL Stevenson) How to Persuade Your Parents to Give You More Pocket Money 

(Andrea Shavick). 

• Read aloud and perform play scripts, maintaining the audience’s interest in the characters and plot e.g. using stage directions, appropriate intonation, pace and action for the type of play 

Verbal 

Reasoning 

• Discuss their understanding of both texts they have read independently and those read to them (see range). 

• Predict what may happen based on what has been implied e.g. I think mum will get cross because she’s worried Tom may get into trouble 

• Draw inferences about characters’ feelings, thoughts and actions and motives based on different reference points e.g. I think Leon volunteers because he wants to prove that magic is real and he wants to 

see where the magic takes you 

• Justify inferences with several pieces of evidence from the text to support one specific point  

• Ask specific questions to improve their thoughts about a text; explanations and understanding of language e.g. did Tom do that because he wanted to win the match? How did he escape from the cave? 

What does that word mean? 

• Identify the author’s message about the theme e.g. being honest is the best way to be; it’s ok to lie when you need to 

• Explain their views, listen to others’ views and respond 

• Explain how words and phrases capture the reader’s interest and imagination and how they contribute to the meaning of the text e.g. the author’s used powerful verbs like: twisting and turning, tumbled, 

pounding, spun, which give you an idea about how fast and exciting the acrobats are. 

• Summarise ideas from across several paragraphs or sections e.g. how a character’s fear is portrayed across several paragraphs, identifying the subject of each paragraph in a non-chronological report 

Literacy 

Knowledge 

• Read books that are structured in specific ways and for a range of purposes e.g. comparing online and paper texts (appeal to the reader) comparing information books (Horrible Histories and Eyewitness 

books). Identify the language features of fiction and poetry… 

• Identify the language conventions of non-fiction in relation to the text type (see range). 

• Use skimming to locate main ideas in the text and scanning to locate specific information, such as relevant words and phrases 

• Identify the structural conventions of non-fiction in relation to the text type  

• Use contents, indexes, glossaries and sub-headings to locate specific information 

• Identify how the structure and presentation of texts contributes to the meaning e.g. the use of chapters; different fonts; artwork 

 

Sight 

Recognition 

• Apply their knowledge of root words, prefixes and suffixes to read aloud 

• Read with appropriate inflection, tone, volume and action demonstrating an awareness of common phrasing, patterns and Y3 punctuation 

• Fluency in age-appropriate texts: 270 words in three minutes with sustained reading stamina 



 

 

Phonological 

Awareness 

• Note unusual correspondences and identify where these occur in the word, in relation to the Y3/4 common exception words 

Decoding • Accurately blend sounds in unfamiliar words 

Sight 

Recognition 

• Apply their knowledge of root words, prefixes and suffixes to read aloud 

• Read with appropriate inflection, tone, volume and action demonstrating an awareness of common phrasing, patterns and Y4 punctuation 

• Fluency in age-appropriate texts: 360 words in four minutes with sustained reading stamina 

 

Key Concept Key Knowledge, Vocabulary and Skills – Year 5 

Background 

Knowledge 

• Cultural capital, explicit teaching 

• Building on prior knowledge linking to the previous year group 

•  Draw on what they already know  

• Experiential opportunities – live it before reading it 

• Explore contexts (narrative and wider curriculum) 

 

Vocabulary •  Discuss the meaning of new words by linking to prior knowledge, etymology, morphology, context, word roots 

• Homophones, synonyms, antonyms 

• Explicit teaching and pre-teaching of vocabulary 

• Discuss, collect and explain words and phrases in context (narrative and subject-related) Danger of misdirective contexts 

• Tier 2 and 3 vocab 

• Figurative language  

• Use age appropriate dictionaries and thesauruses to check the meanings of words 

Language 

Structures 

• Recite poems by heart, using intonation, tone and volume to monitor the interest of the listener and adapt their recital e.g. Night Mail (Auden) The Highwayman (Noyes). 

• Read aloud and perform play scripts, monitoring the audience’s interest and changing the performance accordingly e.g. consistent use of intonation, pace and action for the characters and type of play 

Verbal 

Reasoning 

• Discuss their understanding of both texts they have read independently and those read to them (see range) 

• Predict what may happen based on their understanding of the context and the themes within the text (e.g. I think Rose will die because the soldiers are nervous and likely to shoot at anything) 

• Draw inferences from across the chapter or text about themes and characters’ and authors’ viewpoints e.g. Tom is scared to move because he doesn’t pack; he leaves his favourite toy behind on purpose 

and he’s always nervous 

• Justify inferences and views with a variety of references from across the text  

• Ask relevant questions to improve their wider understanding of a text, topic or theme e.g. Why does Michael become friends with Kensuke? (Kensuke’s Kingdom) What was it like to be a child in Victorian 

times? Why has the author used lots of short sentences? 

• Identify an author’s treatment of the same theme across one or several of their books/poems e.g. Michael Morpurgo’s treatment of WWII 

• Explain and develop their own views and build effectively on those of others 

• Evaluate how authors use language to impact the reader e.g. use of repetition for effect; the author’s used the metaphor ‘his face was a grey cloud,’ which helps you to imagine his sadness 

• Summarise ideas, events and information from the text as a whole e.g. the author’s viewpoint about a particular issue. 

• Distinguish between fact and opinion 

Literacy 

Knowledge 

• Read books that are structured in specific ways and for a range of purposes e.g. comparing different approaches to recipes (formal/informal) autobiographies and biographies (viewpoint) 

• Discrete teaching of skimming and scanning to locate information efficiently across a range of sources  

• Identify the structural conventions of non-fiction in relation to the text type  

• Identify how the structure and presentation of texts contributes to the meaning e.g. graphic novels; stories told from two viewpoints; the order and presentation of points in an argument 

Phonological 

Awareness 

•  



 

 

Decoding •  

Sight 

Recognition 

• Apply their knowledge of root words, prefixes and suffixes to read aloud in relation to Y5 curriculum content 

• Use appropriate inflection, volume and tone demonstrating understanding and awareness of the audience  

• Fluency in age-appropriate texts: 450 words in five minutes with sustained reading stamina and expression, including Y5 punctuation 

 

 

 

 

 

 

Key 

Concept 

 

Key Knowledge, Vocabulary and Skills – Year 6 

Background 

Knowledge 

• Cultural capital, explicit teaching 

• Building on prior knowledge linking to the previous year group 

•  Draw on what they already know  

• Experiential opportunities – live it before reading it 

• Explore contexts (narrative and wider curriculum) 

 

Vocabulary •  Discuss the meaning of new words by linking to prior knowledge, etymology, morphology, context, word roots 

• Homophones, synonyms, antonyms 

• Explicit teaching and pre-teaching of vocabulary 

• Discuss, collect and explain words and phrases in context (narrative and subject-related) Danger of misdirective contexts 

• Tier 2 and 3 vocab 

• Figurative language  

• Use age appropriate dictionaries and thesauruses to check the meanings of words 

Language 

Structures 

• Recite poems by heart, using intonation, tone and volume to emphasise key elements of the poem and provoke a response in the listener e.g. The Tyger (Blake) Stop All The Clocks (Auden) recital of well-

known speeches (Winston Churchill, Martin Luther King, Nelson Mandela) 

 

• Read aloud and perform play scripts, refining their performance to illustrate subtleties e.g. to show changes in character, effects of the plot using asides, expressions, gestures, monologues 

Verbal 

Reasoning 

• Discuss their understanding of both texts they have read independently and those read to them  

• Predict what may happen based on their wider understanding of context and themes (e.g. I think Rose will die because the Germans killed people who tried to help anyone in concentration camps).  

• Justify their inferences and views with a variety of references from across texts and by comparing sources and considering the reliability of information e.g. selecting points that support and discrediting 

points that contradict their argument 

• Draw inferences across texts about characters’ viewpoints, authors’ viewpoints and themes e.g. soldiers were disillusioned with the war because the reality was different from what they’d been told 

• Ask specific questions to develop understanding of a text, topic or theme, including their wider understanding of cultural and social issues e.g. Why did Dickens write so often about the rich and the poor? 

Why was Adeline treated so badly? (Chinese Cinderella) 

• Identify how the same theme is represented across texts e.g. loss in WWI poetry/narratives and how multiple themes are presented in longer narratives e.g. ‘Trash’ is about courage, poverty, perseverance 

• Explain and extend their own views and challenge those of others 

• Summarise ideas, events and information throughout a text and across texts (about a common topic) 

• Distinguish between fact, opinion and bias 

 



 

 

Literacy 

Knowledge 

• Read books that are structured in specific ways and for a range of purposes e.g. time slip stories, texts that provide information about a theme/topic from the past, present and future 

• Discrete teaching of  skimming and scanning to locate information efficiently across a range of sources  

• Identify the structural conventions of non-fiction in relation to the text type  

• Identify how the structure and presentation of texts contributes to the meaning e.g. moving backwards and forwards throughout the story (‘Holes’) using a range of narrators (Trash) pathway stories 

Phonological 

Awareness 

•  

Decoding •  

Sight 

Recognition 

• Apply their knowledge of root words, prefixes and suffixes to read aloud in relation to Y6 curriculum content 

• Use appropriate inflection, volume and tone demonstrating understanding and awareness of the audience 

• Fluency: sustained reading with extended texts across the curriculum at 90 wpm  
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